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CHAPTER 1 
.l STATEMENT OF THE PROBLD& 
The purpose of this study is to determine to What extent the 
Woonsocket Senior High school program of studies meets the needs of 
its graduates in their experiences after they leave school. 
Tb.e study will attempt to evaluate the present program of 
education at the secondary school level and to use the data gathered 
as a means of improving that pr ogram. 
In order to avoid misunderstanding~ the following terms are 
!/ 
defined as they appear in the Dictionary of Education: 
~nior high school.-- For the purpose of this stu~. senior high 
school comprises grades 10, 11, and 12. 
PrQ_gtam of studies.-- All subjects offered by a school with the 
length of time and the year in which tgu,ght specified. 
Graduate.-- A pupil who has successfully completed the twelfth 
grade and has been awarded a diploma in testimony thereof. 
Curriculum.-- Several related subjects systematically arranged 
with a definite purpose for a selected group of students, such as the 
college preparatory curriculum, the scientific curriculum, the 
!/ Carter V. Good. Diction~ of Education, McGraw-Hill Book Company, 
New York and London, 1945, xxxix - 495 pp. 
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business curriculum, or the general curriculum. 
Higher education.-- Advanced study undertaken at any institution 
after being graduated from high school. 
Course of study.-- Subject matter systematically arranged for 
instructional purposes. 
Much has been written about the needs of adolescents by competent 
authorities. Characteristic needs have been defined by a number of 
!/ 
groups after careful study. In one such study MacLean emphasizes 
the following four needs: 
"1. need for personal understanding. 
2. need for vocational orientation. 
3. need for marriage, home and family orientation. 
4. need to develop social and civic competency." 
In a discussion of the needs of youth written at a much earlier 
~I 
date Douglass lists seven needs. These are: 
"1. to find a satisfying place among fellow youth. 
2. to enter into and succeed in vocational life. 
3. to experience personal achievement. 
4. to understand and improve political conditions. 
5. to be able to establish and enjoy a happy home. 
6. to maintain health and maximum physical efficiency. 
7. to participate in enjoyable recreational activities." 
A comprehensive st~dy of the needs of youth in the light of the 
l./ Malcolm MacLean, "Adolescent Needs and 'Ele Curriculum," Trends in 
Student Personnel Work, University of Minnesota Press, Minneapolis, 
1949, PP• 35-37. 
g_f Harl R. Douglass, Secondary Education for Youth in Modern America. 
American Council on Education, Washington, D. C., 1937, pp. 32-39. 
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contribution which school makes to later life was ma,de by the Educa..-
!/ 
tional Policies Commission. The "imperative needs of youth" adopted 
by this group constitute the definition of youth needs as used in this 
study. 
"1. All youth need to develop salable skills and those 
understandings and a.ttitndes that make the worker an intelligent 
and productive participant in economic life. To this end, most 
youth need supervised work experience as well as education in 
the skill and lmowledges of their occupations. 
3 
2. All youth need to develop good health and physical fitness. 
3. All youth need to understand the rights and duties of the 
citizen of a democratic society, and to be diligent and competent 
in the performance of obligations as members of the community and 
citizens of the state and nation. 
4. All youth need to understand the significance of the 
family for the individual and society and the conditions conducive to 
successful family life. 
5. All youth need to know how to purchase and use goods 
intelligently, understanding both the values received by the 
consumer and the economic consequences of their act. 
6. All youth need to understand the methods of science and 
the influence of science on human lire, and the main scientific 
facts concerning the nature of the world and man. 
7. All youth need opportunities to develop their capacities 
to appreciate beauty in literature, art, mu.sic, and nature. 
B. All youth need to be able to use their leisure time well 
and to budget it wisely, balancing activities that yield sa.tis-
factions to the individual with those that are socially useful. 
9. All youth need to develop respect for other persons, to 
grow in their insight into ethnical values, and to be able to live 
and work cooperatively with others. 
1/ Educational Policies Conuniseion, lllducation For All .American Youth, 
National ~ducation Association of U.S., Washington, D. C., 1944, 
pp. 225-!-226. 
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10. .All youth need to grow in their ability to think rationall:r, 
to express their thoughts clearly, and to read and lis ten with un.,. 
derstanding." 
For reference purposes. the above named needs are summarized in the 
same numerical sequence as follows: 
1. need for vocational training. 
2. need for good health. 
3. need for worthy citizenship. 
4. need for worthy home membership. 
5. need for consumer educa,tion. 
6. need for an understanding of science. 
7. need for appreciation of the aesthetic. 
8. need for the worthy use of leisure time. 
9. need for character development. 
10. need for a sound knowledge of fundamentals in the learning 
process. 
A number of factors were instrumental in bringing about this stu~. 
In the first place there was a felt need for a revision in the program 
of studies as it existed in Woonsocket High School. The yearly school 
1:./ 
reports for the city of Woonsocket show that more than half the 
graduates in each year go directly into some field of work. Yet under 
the program of studies, many of these students were studying the same 
academic subjects as those preparing for college. 
In addition to this fact, each yea~ a number of pupils transferred 
to other public high schools in the state upon graduation from the 
Woonsocket Junior High School. Some pa~ents intimated that such a step 
was taken even at the cost of tuition because the present program of 
studies in the high school was inade~ate. 
In 1945 the Woonsocket School Committee established a Veterans' 
l/ School Department, City of Woonsocket, Annual School Reports 
Woonsocket, R. I., 1946, 1947, 1948. 
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Institute which offered secondary scllool subJects on an e.ccelerated bash 
to returning veterans who wished to complete their high school education. 
However, the number of veterans who had already been graduated and yet 
who enrolled in the Institute to obtain subject matter which they now 
needed, .seemed to point out the fact that the program of studies might 
be revised to meet needs more adequately. 
Secondary schools exist to help pupils plan programs, to explore 
their interests and abilities, and to prepare them to take a place in 
society as useful happy citizens. 
1/ 
Edmonson, Roemer, and Bacon make note of the following: 
"The duty of the secondary school is to provide experiences 
and sources of information that will lead to the fullest devel-
opment of students as individuals both in their adolescent years 
and in adult life. 
Before this can be accomplished, those in charge of the 
institution must determine as accurately as possible the present 
and future needs of pupils. These needs should be translated 
into the significant general aims and more specific functions of 
the school whose programs should be directed toward performance 
of these functions and attainment of these aims. 
By encouraging the maximum development of its students, the 
school contributes to the welfare and progress of society through 
improving the quality of participation in social situations." 
Administrators of secondary schools are growing more and more aware 
of the importance of continuous evaluation of the educational program. 
Only through such procedure can there be improvement. Examination of 
the product may require some changes in the program for the development 
of the product. 
!/ J. B. Edmonson, Joseph Roemer, e~d Francis Bacon, The Administration 
of the Modern Secon~School, 'nle Macmillan Company, 1941. p. 25. 
l 
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It was decided, therefore, to study the experiences of the graduates 
of the years 1946, 1947, and 1948. These years were chosen because they 
seemed representative of a more normal period than the war years imme-
diately preceding them. In addition the experiences of the graduatea of 
these years ranged in length of time from about three years to nearly 
five years. 
1/ 
Bell has written: 
"Farsighted school administrators will conduct these follow-up 
studies to discover the geographical and occupational distribution 
of their recent withdrawals and graduates in order to plan aurricu-
lum changes more intelligently." 
Nothing is to be lost by enlisting the cooperation and advice of 
graduates in an attempt to bring about the closest possible correlation 
between the offerings of the school and the experiences of graduates 
after they have left school. 
This study is concerned, therefore, with the data collected from 
580 pupils who were graduated from Woonsocket High School in the years 
1946, 1947, and 1948. 
The Procedure 
Although the questionnaire technique has its limitations, it can 
serve as a useful and important instrument for the collection of data 
from £T~,duates. In an attempt to gather as mu.ch information as possible, 
it was decided to inquire of graduates and their employers. This was 
accomplished through the distribution of questionnaires to graduates and 
1/ Howard M. Bell, _Matching Youth and Jobs, American Council on Educa-
tion, Washington, D" C., 1940, p. 32. 
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employers, a~d by conducting personal interviews with graduates and their 
employers. 
The following steps were taken in carrying out the study: 
I. Inquiry of Gra.duates. 
A. Preparation of the q11estionnaire to gradue.tes. 
1. The administrators and some of the members of the faculty 
of Woonsocket Senior High School were consulted in an effort to 
arrive at the kinds of information the study should elicit from the 
graduates. 
2. A first draft of questions was drawn up and submitted to 
five colleagues a~d three administrators for criticism and sug-
gestions for revision. 
3. This revised form was sent to six graduates, two from each 
of the classes of 1946, 1947, and 1948. 
4. Returns from these questionnaires seemed to indicate that 
they were understandable and readily completed. As a result the 
questionnaire was prepared for distribution to all graduates without 
further change. 
B. Distribution of the questionnaire to graduates. 
1. The list of graduates with which this study was concerned 
was compiled from the recorda on file in the Woonsocket High School 
office. 
2. Last known addresses were obtained from class registers for 
the graduating classes of the years 1946, 1947, and 1948. These 
registers were also on file in the Woonsocket High School office. 
3. These addresses were checked with presently listed names 
of gra.duates which appeared in the latest available edition of the 
Woonsocket District Telephone Directory. 1/ 
4. Lists of addresses which could not be verified from the 
directory were posted in the high school corridors and the help 
of the student body was enlisted in an effort to make the list as 
complete as possible. 
1/ New England Telephone and Telegraph Company. Woonsocket District 
Jel~hone Directory. October, 1950. 
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5. Forwarding addresses of those who had been known to leave 
the city were sought at the United States Post Office in Woonsocket. 
6. Through the student council, the help of the student body 
was solicited in the distribution of the questionnaires to graduates 
who were at home and in the case of graduates who came home weekly, 
questionnaires were left with relatives who offered to get them to 
graduates. 
7. ~estionnaires were mailed to those graduates who were at 
school or at work in localities outside the city. Stamped, return 
addressed envelopes were included for their convenience. 
c. Collection of questionnaires from graduates. 
1. ~estionna.ires were collected by the same students Who had 
delivered them. 
2. Forms from graduates who were at school or at work or in 
the armed forces outside the city were returned in the stamped 
envelopee which had been provided. 
3. The study was publicized in the local nell'spa.per The 
Woonsocket Call, to try to insure the greatest possible response. 
4. Three weeks after the initial distribution, a second check 
was made by mail and telephone of those students 11bo had not ma.de 
a return of the questionnaire. 
D. Interview with graduates. 
1. In order to help in the interpretation of the date, being 
collected, it was decided to conduct planned interviews with one 
graduate from each of the four curricula for each year covered in 
the study. Twelve such interviews were held. 
II. Inquiry of ~mployers. 
A. Preparation of the questionnaire to employers. 
1. A member of the business department of the Woonsocket Senior 
High School faculty was consulted in an effort to learn what infor-
mation the study should get from employers. 
2. A list of employers wa.s obtained from the returns to the 
questionnaires which had been distributed to graduates. 
3. A preliminary questionnaire was submitted to three employers. 
Pertinent suggestions for the revision of the questionnaire were 
incorporated into a second form of questionnaire and this was then 
submitted to three other employers. 
4. When the revised forms were returned, it seemed tha t the 
questionnaire was satisfactory. This final form was readied for 
distribution to employers. 
B. Distribution of questionnaires to emplo7ers. 
9 
1. Questionnaires were mailed to the personnel managers of the 
places of employment listed by graduates. 
C. Collection of questionnaires from employers. 
1. Firms were asked to please return the completed forms to 
the writer at Woonsocket High School. 
D. Interviews with employers. 
1. Four employers were interviewed, one each from the two 
firms which employed the greatest number of graduates, and two with 
whom the writer was well acquainted. 
2. Information received from these interviews served to supple-
ment the questionnaires and were helpful in a later interpretation 
of the data gathered. 
CHAPTER II 
A REVIEW OF LITERATURE IN THE FIELD 
Many high school curricula today remain unaffected by the growing 
movement toward curriculum revision. However, current problems with 
their impact on society are forcing educators to examine the offerin~s 
of secondary schools because these offerings seem to be ineffective for 
many pupils. 
Secondary school administrators are becoming more end more cognizent 
of the continuing social changes which are taking place at present and 
they must furnish the leadership necessary to keep the curricula and pro-
grams of studies abreast of these changes. 
1/ 
In the most recent edition of Evaluative Criteria the following 
statement of guiding principles necessary for a sound program of studies 
is found: 
liThe program of studies consists of the courses of instruction 
available to secondary school pupils. These courses provide for 
experiences 'Which assist in meeting the common, as well as the 
individual educational needs of youth. In general, while the meet-
ing of general needs is emphasized in reqaired courses, the meeting 
of individual needs is provided for in elective courses and in 
adapting the content and instruction of required courses to the 
needs of individual pupils. 
The program of studies is composed of the offerings which 
1/ Cooperative Study of Secondary-school Standards, Evaluative Criteria, 
George Banta Publishing Company, Manasha, Wisconsin, 1950, p. 49. 
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contribute to desirable behavior changes relative to various fields 
of learning. All these educational experiences, when integrated 
and adapted to the educational needs of pupils should provide them 
with understandings, habits, attitudes, and ideals based .on impor-
tan t knowledges and skills, for present and future living in 
American democra.cy. 
The program of studies should be in continuous process of im-o 
provement in relation to the changing needs and interests of pupil~ 
The content of the program should be planned and developed by the 
staff, utilizing possible contributions which m~ be derived from 
pupils themselves, the personal and material sources of the commu-
nity, and the contributions of other educational agencies and insti-
tutions. The staff should examine, from time to time, the effec-
tiveness of the program of studies and should utilize the results 
of such study in bringing about improvement in the program." 
In any examination of the program of studies, it is of prime impor-
tance to enlist the active participation of the staff in deciding wha.t 
changes ought to be made. Much information w.l.ll have to be gathered 
about work and occupational opportunities in the community; just what 
constitutes prepere .. tion of pupils for college, business, occupations, 
vocations and life itself. One of the first steps in undertaking to 
revise curricula ought to be a comprehensive study of the best pra.cticee 
1/ 
in curriculum building. Edmonson, Roemer, end Bacon have written: 
"The curriculum of secondary education has been broadened in 
recent years to include many fields of information which were 
formerly not regarded as within its scope. In trying to improve 
the experiences of 1 ts students, various attempts at fusion and 
integra.tion of curriculum content have been made. 
Among the areas of human experience that have been introduced 
into the curriculum are: (1) new phases of the socia~ studies. (2) 
mental and p~sical aspect8 of health. (3) chara~ter and personality, 
(4) thrift and consumer education, (5) safety education, (6) conser-
vation education, (7) speech re-education. 
Some of the specia~ courses with which the schools have 
11 Op. cit., p. 625. 
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experimented in recent years will show the tendency to relate new 
materials to movements already recot;nized as major elements in 
society: (1) contemporary problems in American life, (2) improve-
ment of the community, (3) consumer mathematics, (4) human relations, 
(5) home and family life, (6) cooperation in a democratic society." 
Development of the curriculum with regard to content, method, and 
materials depends on an awareness of both present and probable future 
needs and interests of pupils. InB.smu.ch as needs and interests change 
the evalua.tion and adaption must be continuous. These needs will have 
to be determined, the program will have to be set up in light if these 
needs and much more help and guidance must be made available the pupils. 
Of late, more and more schools are giving their students a part in 
planning the curriculum. In Pennsylvania, the State Association of 
Principals invites student leaders to attend its meetings and to stuey 
special problems. 
Although developed as a philosophy which pertains primarily to the 
development of elementary school curricula, the following few principles 
. !/ 
may well be incorporated into a secondary school program: 
"1. Planning the curriculum should be a contirro.ou.s process to 
which e. great number of persons make a variety of contributions. 
2. The curriculum should be planned to insure both to the 
pupils and society the benefits of valuable learning whose effects 
are cumulative toward desired goals. 
3. At every stage of the process, the teacher should be a 
strategic factor in the development of the curriculum." 
1/ Educational Policies Commission, Education For All American Children, 
National Education Association of U.S., and the American Association of 
School Administrators, Washington, D. C., 1944,p. 100. 
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In recognizing the need for organization of experience as the basis 
for sound cu.rrieulum planning, the Report of a Special Committee states 
~I 
in part: 
11 Reforms of the cu.rriculum mu.s t go :farther than chB.nges in the 
content of courses, however. There must be a new spirit of appre-
ciation of the values of education. American schools have been so 
lavish in opportunities offered that many young people that popular 
education on the sca.le on which it is given in the United States is 
an expensive community contribution to individual welfare. 
It is not going to be easy to create an understanding among 
young people of the value of the free public secondary school, but 
somehow that understanding must be developed or the education given 
by these schools will fail of its purpose." 
The experience met with in ~ng to apply the traditional form of 
constm.ts-with-variables tYPe cu.rriculu.m or the majors-and-minors type to 
meet the needs of present day yo11th, has pointed out the fact that subject 
matter alone is not sufficient to meet these needs. In the early history 
of this countr.1, most youth in school came from homes where the fathers 
were professional men a.nd these y011th built up correct speech habits, a 
taste for good music, art and literature, and good social habits. The 
needs of this tYPe gr011p were satisfied to a great extent by existing 
subject matter. The make-up of the present group of second~ry school 
11 
pupils is quite different. With respect to this Williams writes: 
~/ The Report of a Special Committee on the Secondary School Curriculum, 
What The High Schools Ollght to Teach, American Council on Education, 
Washington, D. c., 1940, p. 30. 
----- ·-11 L. A. Williams, Secondary Schools For American Youth, .American Book 
Company, New York. 1948, p. 241. 
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"To this group, however, there has been added in an ever-
increasing proportion over a twenty year period, representatives of 
homes whose parents are engaged in other forms of occupations. 
Many of these youth have not spent their childhood in an environment 
conducive to social living, aesthetic interests, interests in whole-
some recreation, pride in correct language usage, and scores of other 
desirable ways of life. These youth need subject matter knowledges 
and still more, opportunities in whi~h constructive life experiences 
can be obtained. In addition to learning what and how to study, they 
need to learn how to live richly and abundantly." 
A sound program of studies will afford an opportunity to all pupils 
to search out their capacities., interests, and special aptitudes. It 
will also furnish the individual a chance to develop skills in reading, 
writing, speaking and listening in accordance with individual ability. 
One of the phases with which a program of studies is concerned is the 
preparation for pupils as workers after they leave school. The majority 
of these pupils, when they do graduate, usually receive a general diploma 
which indicates that they have had neither training for college nor for 
business. 
1./ 
Bell found in his study that: 
11 1. There was need for equalizing educational opportunity. The 
secondary school was still too highly selective, based on economic 
an& social standards as well as required abilities of students. 
2. There was a great need of finding employment for youth as 
they emerge from school experience, since the gap between schooling 
and employment was then reaching ominous proportions. 
3. A large percentage of youth stated that economic security 
was their most urgent need. 
4. Guidance was one of youth's most pressing necessities, 
1./ Howard M. Bell, Yout~ Tell ~heir Story, Americe~ Council on Education, 
Washington, D. C. , 1938, -yr.,.. 273 pp . 
but that under existing conditions only a small minority of youth 
was receiving anything approaching adequate vocational guidance." 
In any consideration of curricula or program of studies, a very 
necessary factor is measurement. This measurement should do more than 
test for factual knowledge or the retention of information alone. 
Much more concern ought to be given to the development of habits, 
ideals, and attitudes. Polici~s for Educa.tion in .American Democracy 
:EI 
s a.ys in part : 
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11 Measurin~ the r~sults of education must be increasingly 
concerned with such questions as these. Are the children ~owin~ 
in their ability to work to~ether for a common end? Do they show 
greater skill in collecting and weighin~ evidence? Are they learn-
ing to be fair and tolerant in situations where conflicts arise? 
Are they sympathetic in the presence of suffering and indi~ant in 
the presence of injustice? 
Do they show ~reater concern about questions of civic, social 
and economic importance? Are they using their spending money wisely? 
Are they finding happiness in their present family life? Are they 
livin~ in accordance with the rules of health? 
Are they acquiring skills in using the fundamentals of learn-
ing? Are they curious about the natural world ab~t them? Do they 
appreciate, each to the fullest degree possible, their rich inherit-
ance in art, literature, and music? Do they balk at being led around 
by their prejudices? 
These are suitable criteria for estimating the effectiveness of 
a democratic school system--suitable because directly related to the 
basic purposes. Until such criteria assume high importance in meas-
uring educational r~sults, the stated purposes of education are not 
1 ikely to penetrate ver7 fully in to practice. 
The first noteworthy statement of the aims of secondary education 
~/ Educational Policies Commission, Policies for Education in American 
Democracy, National Education Association of the U. S., and the American 
Association of School Administrators, Washington, D. C., 1946, pp. 276-
277. 
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was published ae far back as 1918. The Cardinal Principles of Secondary 
11 
Education laid the foundation for a great part of the ~bsequent work 
in secondary education. , This statement says in part: 
11 Consequently, education in a democracy, ·both within and with-
out the school. should develop in each individual the knowledge, 
interests, ideals, habits, and powers whereby he will find his 
place and use that place to shape both himself and society toward 
ever nobler ends." 
The foregoing excerpts were taken from literature which describes 
principles of curriculum building, the development of progre.ms of studies, 
and sound practices for secondary schools. Basically, they indicate 
agreement tha.t the job of secondary schools is not merely the presentation 
of subject matter on an organized ba.sis, but that are also responsible 
for the development of habits, attitudes, and ideals. 
Programs of secondary education should be established to meet the 
needs of all pupils. Subject matter is not an end in itself but consti-
tutes but one phase of the total education1:1.l progr~. 
Secondary schools ought not to accept the traditional snbjects as 
the basie for classifying school experiences and presenting them as such 
to pupils. 
In order that individual pupils make a contribution to society in a 
democracy, it becomes necesse~y to provide them with experiences which 
are relEtted to the problems raised by youth needs, namely; vocational 
health. civic, home and family, consumer, scientific, a~sthetic, leisure-
time, character development, and knowledge of fundamentals. 
!J u. s. Bureau of Education, Cardinal Principles of Secondary Education, 
Bulletin, 1918, Number 35, Government Printing Office, Washington, D. C., 
p. 9. 
CHAPTER III 
INQUIRY TO GRADUATES 
The inquir,y to graduates employed both the questionnaire and the 
interTiew techniques. The questionnaire was first formulated with the 
help and adTice of administrators and suggestions from four members of 
the Woonsocket High School faculty. 
In the development of the questionnaire form, every effort was made 
to draw up a set of questions which would gather the information necessary 
for the study. 
In preliminary form the questionnaire was submitted to six ~raduates, 
two each from the graduating classes of the years 1946, 1947, and 1948. 
This step was taken to try to determine the facility of comprehension and 
execution of the questionnaire. When these completed forms were returned 
it was eTident that they had. been understandable and therefore, question-
naires were distributed to 557 graduates. 
In addition to this distribution of questionnaires, interTiews were 
held with 12 graduates; one graduate from each of the four curricula for 
each year of 1946, 1947, and 1948. 
The 563 questionnaires which were distributed; the 12 interTiews 
held, and the 11 graduates who cOUld not be located account for the 580 
graduates who were gradaated from Woonsocket High School during the three 
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year period of this study. 
The results of the response to questionnaires are shown in Table 1. 
Table 1. Number and Per Cent of Respondents To ~uestionnaires Arranged 
By Year and Sex. 
--
Number 
Year ~_OYS 
(1) (2) 
1946 .•..•..........••.....• I 
1947 . .... .. ............... . 
1948 ••.....•...........•.•. 
Total ••••.....••• 
Sent 
Girls 
(3) 
121 
105 
114 
340 
! 
Number Returned,l 
I 
Bo_n_i 
<4) I 
38 
60 
58 
156 
I 
Girls 
{52 
86 
70 
83 
239 
I 
Per Cent 
Returned 
~ 6} 
71 
67 
72 
70 
Table 1 shows that the per cent of replies to the qaestionnaires 
varied little from year to year: 71 per cent for 1946, 67 per cent for 
194?, and ?2 per cent for 1948. 
Eleven graduates could not be located and thirteen replies from 
former pupils now in the armed forces were returned too late to be in-
eluded in the study. The majority of replies came from gradua.tes who 
are living and working in Woonsocket and the vicinity or going to schools 
of higher learning in the New England States. Some indication of the 
interest the graduates have in the high school may be derived from the 
fact that questionnaires were returned from service men located in Japan, 
Texas, Alabama, and Illinois; from graduates now working in Wisconsin ,and 
California. 
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Inasmuch as the returns represented an average of 70 per cent, it 
was felt that the information gathered. would afford. a sound basis for 
arr iving at some defini t e conclusions . 
Table 2 is desi gned to show the n·wnber and per cent of the girls in 
t h e gre.duating cla sses on 1946, 194?, and 1948 who were now married. The 
ob j ect in seeking this information was to consider the adequacy of the 
present program of home economi cs. 
Tab le 2. Number and Per Cent of Marri ed Girls Arranged By Year. 
l I Number of Girls Number I Per Cent Year Wh o Reulied Married Married 
(1) (2) (3) <4) 
1946 . . ....... . ..•.. . . . .••• 86 25 29 
194? •• . ... .. . ..... .. . .. . .• ?0 1? 24 
1948 ••. ....... .. . • •.•..... 83 22 26 
Total . •. . . . .•• • • 239 64 27 
Study of the above table points out tha t nearly one third of the 
girls who replied to the questionnaires were married within the five year 
spaA since 1946, Which is the first year included in this study. 
These figures seem to justify exarndnation of the present home econom-
ics program in the light of preparation for family life. Cooking and 
sewing receive the grea.ter emphasis under the present set-up and a l though 
these are offered on an elective basis, it is sometime impossible for 
girls to enroll in these courses because the periods for cooking and sew-
ing are in conflict with these occupied by regular academic subjects. 
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In accepting the belief that one of the important needs of youth ie 
an understanding of the significance of the family and society together 
with the conditions conducive to successful family life, the school has 
a. responsi"bility for providing opportunities to pupils which will foster 
this need. 
The physical fa.cili ties of the home economics department need to be 
expanded to afford every girl who so desires an opportunity to elect home 
economics. In addition to the improvement of the physical side of this 
problem, courses such as home decorating, food and .nutrition, home manage-
ment a.s well as studies in social-family relations might well be incor-
porated into the total program. 
The a.tti tude of many of these girls who are no·w married was expressed 
best by one who included the following statement in the space provided for 
suggestions on the questionnaire: 
"More emphasis on home economics for girls. Even though they 
perhaps do not have thoughts of immediate marriage after graduation, 
most girls will eventually have to take care for a home. They should 
have some knowledge, therefore, of the problems which will be met; 
nutrition, foods, and making a home a happy place." 
The appointment of a committee to study the home economics offerings 
and the possibility of establishing a separate home economics curriculum 
might well be considered. 
In expressing an opinion to the question, "Did you like high school?" 
only six graduates expressed a definite dislike. The majority of graduates 
TOiced a like for school. Table 3 points -out the preferences of graduates 
categorized as follows: those Who liked school very much; those who liked 
it some; and those Who disliked it. 
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Table 3. Number of Graduates and Their Preferences '~ranged :By Year. 
Number Who Number Who 
Liked School Disliked School 
Year Very Much Some 
(1) (2) {3) (4) 
1946 ............. 0 ••••••••••••••• 119 4 I 1 194? .•.......... 0 ••••••• 0 •••• • • •• 121 6 3 
1948. 0 ••••••••••••••••••••••••••• 12? 11 I 3 
Total •....•.... o o ••• o o • I 36? 21 I ? 
One of the seven pupils who stated a dislike for school said, "teach-
ers went along with the fastest pupils". Three of the graduates who dis-
liked school altogether and seven others who 11 liked it some" believed they 
were too occupied with business subjects in their junior and senior years 
with the result that they regretted their inability to participate in more 
school activities. One other pupil felt that some of his teachers showed 
11 persona.l preference" toward certain pupils. 
Study of the figures in Table 3 show a slight increase in the number 
of pupils who liked school some. A possible explanation may be that pu-
pils are becoming more aware of their needs and are coming to the rea.li-
za.tion that these needs could be better taken care of o 
The number of students who expressed a dislike for school represent 
a very small per cent of those who replied to this particular question. 
It is gratifying to note that by far the majority of graduates recall 
their high school days as having been a pleasant experience. 
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With respect to the choice of subjects which had been of most help 
or of least help to graduates, it was believed that a more a.ccurate pic-
ture would be obtained by listing these subjects on the basis o~ per cent, 
that is, to discover ~hat per cent of the pupils ~o had taken the various 
subjects believed they had been either of most, or of least help. 
Table 4 is meant to show the subjects offered in the program of stud-
ies which had been of most help. 
Table 4. Subjects of Most Help to Graduates Arranged By Number and Per 
Cent in Order of Preference. 
I 
Number Who Number Who In- Per Cent 
Subjects Reported Tak- dicated Subject of Most 
ine Sub.1ect Was of Most Heln ---------~7\---------+~~~~~,_~~~~~~=~--~~~ (1) (2) (~ 
Heln 
{4) 
English •••.•••........ . .... 
Speech •..... . ......•.....•• 
T;rping .•. . ...............•• 
Solid geometry .... . ....... . 
Bookkeeping ••.••.....•..••• 
Plane geometry •.. . ..•...... 
Mechanical drawing .•..•.•.• 
Trigonometry .•....•......•• 
Math. B.eview ••....•......•• 
Physics!! ......•...••.••.. 
Business practice .•........ 
Stenography ....•......••••• 
General Math ••....•.•...••• 
Physics I • . ....•...••...•.• 
Home economics . ........... . 
Algebra •...•..•.......... . • 
French ..••..........•...... 
American history & civics •• 
Biology .••...•••••.. ·.••·• • I 
Chemistry •••...... . •••••..• I 
I 
395 
395 
78 
38 
58 
124 
23 
40 
66 
33 
54 
54 
227 
307 
86 
137 
271 
395 
289 
337 
(concluded on next page) 
375 
374 
73 
33 
49 
103 
19 
31 
42 
19 
28 
27 
114 
152 
38 
56 
109 
146 
106 
113 
I 
95 
94 
93 
87 
84 
83 
82 
77 
63 
57 
52 
50 
50 
49 
44 
41 
40 
37 
36 
33 
23 
Tabl e 4 . (concluded) 
I b um er Wh 0 N b um er Wh I · o n- p er Cent 
Subject ~eported Tak:- dicated Subject of Most 
in~ Sub.iect \Vas of Most Help Hel·o 
(l) (2) (3) (4) 
Lat in ...................... 107 34 31 
Commercial law •••••••..••.• 56 17 30 
Blu e print ••.•.••. .. ••..••• 11 3 27 
Ita..lian •....... .... .. .. .... 76 16 21 
Medi eval and Modern Histor,y 248 51 20 
Physics~ training (Girls) •• 230 35 15 
Anci ent history •••.•...•••• 78 9 11 
Commercial geography •••••• ·1 71 9 12 
Spanish .• _ ••. • •.••.•••••..•. 130 16 11 
Examination of Table 4 brings t o l i ght some interesting facts. 
English and speech are at the top of the list of subjects which gra.dua.tes 
found most helpful. A contributing fa~tor to the recognition of speech 
as important may stem from the fact that it is taught separately from 
English and the use of good speech in everyday situations is encouraged. 
The subject of typing occupies third plaDe next to speech. This 
fact, in addition to the expressions of graduates who had not taken typ-
ing but who could have used it to advantage, seems to indicate the in-
creasing importanc~ cf typing in areas other than business alone. 
At the present time, typing is required for three yea.rs for 'business 
students, but students of the other curricula who elect typing a r e put 
into classes when facilitie~ are available on a "first come, firs t served" 
basi s . As a r esult opportunities cannot be provided all pupils who would 
like to get some knowledge of the subject which would help them in their 
college work. 
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Physical facilities are limited and typing could not ·be offered as 
a free elective without procurement of additional typewriters. However, 
an initial step might be made by effecting a rearrangement of classes 
as set up at present. Usually the advanced. classes are small and do not 
utilize all available typewriters in the larger typing room. If these 
classes were assigned to the smaller typing room, first year classes 
could accomodate larger numbers of pupils. by utilizing the large typ-
ing room to capacity. 
Solid geometry, trigonometry and math review are well up on the 
list of subjects which have been of most help. These subjects are found 
in the cla.ssical and scientific courses 19h.ich are college preparatory. 
a~d as such perhaps meet a definite need for those students in their 
college work or as a requirement for admission to college. 
Moreover, classes in these subjects have a much smaller enrollment 
a fact Which may well be an indication of the advantages of small classes. 
Teachers can do much more to meet the individual differences which exist 
in the class and can also give more personal attention and help to pupils. 
In the area of foreign languages, Table 4 shows a tote~ of 594 re-
ports. The apparent discrepancy between th:!.E figure and that in Table 1 
which finds only 395 graduates replying to qllestionnaires can be explain-
ed by the fact that many pupils pursue two la~guages during high schools, 
and checked both. 
Beginning in the ninth grade of Junior High School during the years 
covered by this study, pupils had to elect either Latin or French, or 
Italian. !n the Senior High School, Spanish was offered on an elective 
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ba.sis. Two years of a foreign language were required of all pupils and 
a.s a. result, pupils enrolled in foreign language classes regardless of 
need or ability to achieve in a .. language. 
Examination of some of the scholastic records of pupils show re-
peated failures in foreign languages from the ninth year on. It seems 
reasonable to deduce that there ere some pupils who have no aptitude 
fer such a study and lack the ability to pursue a foreign language with 
any degree of satisfaction. 
It is encouraging to know that with the fall term of the school 
year beginning in 1951, foreign languages will be offered on an elec-
tive basis, and that Italian will be transferred from the Junior High 
School program to that of Woonsocket Senior High. 
In spite of the fact that the home economics program consisted 
mainly of cooking and sewing, and in spite of classes of single period 
length, 44 per cent of those girls who had elected either of the above 
found these subjects of most help. In view of this, consideration might 
well be given to broadening the home economics department. 
Present physical facilities a.re not adequate. Many girls do not 
have an opportunity to elect either phase of home economics. Junior 
and senior girls in the business department usually have a full program 
and find little or no time to follow any phase of this pa.rt of educe..tion 
which definitely meets one of youth's needs. 
The possibility of including in the program home nursing, more home 
decoration and better articulation of the whole program from the Junior 
High School on ought to be considered. A8 for cooking and sewing, the 
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use of periods of double length might be s~t up inasmuch as th~ depart-
men t operates under a handicap when it attempts to conduct either type 
lesson in a single period of 45 minutes duration. 
In contrast to the subjects which have been of most help to gradu-
ates, table 5 is included to show the subjects which have been of least 
help to graduates since they left school. 
Table 5. Subjects of Least Help to Graduates Arranged By Number and Per 
Cent in Order of Preference. 
! 
Number Who 1 
Reported Tak- I 
ine;: Subject 
Subjects 
(1) 
Spanish • . ......•...•....• 
Commercial geography •.... 
La tin ••..... .. ....•.....• 
Italian .•. . ... . ..•....... 
Physical training ....... . 
I (2) 
130 
71 
107 
76 
230 
Ancient history.......... 78 
Algebra.. . . . . . . . . . • . . . . . • 137 
Physics I................ 30? 
American history & ci vise 395 
Medieval and mod. history 248 
Physics II........... . . .. 33 
Commercia l Le.\\'. • . . . . . . . . . 56 
Blue print............... 11 
General math......... . . . . 227 
Chemistry. . . . . . . . . . . . . . . • 337 
French...... .. ...... . .... 271 
Mechanical drawing.. . . . . • 23 
Math review.............. 66 
Business practice.... . ... 54 
Biology.................. 289 
1 
Number Who In- I 
dlcated Subject I 
Was of Least Helu 
( 3) 
89 
48 
59 
41 
104 
28 
47 
8? 
111 
67 
7 
12 
2 
43 
63 
36 
3 
9 
6 
29 
(concluded on next page) 
Per Cent 
of Least 
Help 
( 4 ) 
68 
67 
55 
53 
45 
35 
35 
28 
28 
27 
21 
21 
18 
18 
18 
13 
13 
13 
11 
10 
27 
Table 5. (concluded) 
I Number 1lho I Number Who In- T Per Cent 
Subjects 1Reported Tak- I dicate. d Subject ·1 of Least ~--~----t!..~..§.ubj~ct -~f. . .l:!east Hel Help 
. 
11' . I __ l& ___ _j_ _ __i£L (4l ----- ~- i 
Trigonometry ••••.••••••.• 1 
Plane geometry •..•.•....• 1 
Solid geometry • •. •••••••• I 
Bookkeeping •...•••••••• •. 
Stenography. • • • • • • • . . • • • • l 
Home economics ••..•..•.•• l 
Typing................... I 
Speech. • • • . . . . • . • . . . . . . • • I 
English ... ........ • .... •. . 
40 
124 
38 
58 
54 
86 
78 
392 
395 
4 
11 
3 
4 
3 
I 
l 
I 
I 
10 
8 
7 
6 
5 
4 I 4 
2 I 3 
I ~-------~--_____j_ ____ ~ ___ :; 
Examination of Table 5 again fo~ses attention on the relative posi-
t ion of the foreign languages. Spanish, I tali an, and La. tin occupy three 
of the firs t four places in the list of subjects which were of least help 
to graduates. In commenting on Table 4, it was pointed out that under 
the program of studies in existence during the years of this study, pupils 
were obliged to pursue one of the foreign languages for two years. This 
situation is not in a.ccord 'll'i th the philosophy of education whereby pro-
grams of studies ought to be set up in light of present and probable 
future needs. 
For the twenty or twenty-five per cent of pupils who enter college· 
the study of a foreign language meets college requirements and thereby 
satisfies a need for this group. For the rest of the pupils who have 
studied them, including many who are aware tha.t they will not use them, 
it is understandable that they now consider the time spent in foreign 
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language study wasted. 
Comparison of Tables 4 and 5 shows that the per cent of pupils Who 
declared the subjects to be of most help, plus the per cent Who declared 
the same subjects to be of least help do not total 100 per cent . This 
apparent discrepancy can be explained by the feet that gre.duetes 'l\"ere 
not limited to the number of subjects which they could check end also 
because 14 graduates did not check the list of subjects at all. 
Table 4 indicated that only 37 per cent of the graduates felt that 
American history ha.d been of most help and Table 5 shows that es many 
as 28 per cent found American history and Civics to be of least help. 
These figures are surprising inasmuch ~s one of the important needs 
of youth is the d.evelopment of an understanding of rights and duties in 
a democratic society and in becoming competent in the performance of the 
obligations of a citizen of the comm~ity, state, and nation. 
To those graduates who had gone directly into employment, history, 
as they look back on it, seems a waste of time. Yet it is difficult 
even in this respect to understand such an attitude when one considers 
the rights and benefits which workers enjoy under a democre.tic system, 
and compares these with the rights or lack of rights held out to workers 
under other forms of government . 
AmericAA. history and civics are taught in varying degrees from the 
seventh grade on up through high school. It might be desirable to exam-
ine the offerings of histor,y from grade to grade with the object of 
developing better articulation between grades. Every effort should be 
made to insure that pupils unders_tand the American wa.y of life and to 
bring to everyone the realization that the knowledge of the way of life 
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in a democratic society is wholly as important as other subjects in the 
program. 
One other factor which cannot be ov~rlooked in a consideration of 
.American history and civics is the possibility that this subject is some-
times assigned to teachers who feel that history "is not their subject". 
In view of the need of youth to understand the methods of science 
and its influence on human life, the standings of chemistry and biology 
might be worthy of comment. 
In the program of studies, biology and chemistry are required in 
the general course and scientific course but are elective in the classi-
cal course. Actual practice, however, finds most of the classical stu-
dents taking these subjects as preparation for college. For all students, 
regardless of course, the work is the same and since no differentiation 
exists between courses, all pupils receive instruction which emphasizes 
college preparation. 
The realization that some change was neceseary if individual needs 
were to be met is evident from the fact that beginning with the fall 
term of 1951, college chemistry will be offered as in the past but a 
separate course in practical or general chemistry will be offered to 
students of the other curricula. 
Much the same situation exists in connection with biology. In con-
trast with chemistry which offers some laboratory work, biology is limited 
to cla~sroom instruction. Perhaps, one of the first steps taken to im-
prove the biology course might be to expand the physical facilities to 
allow for this necessary phase of instruction. 
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The subject of typing remained in high favor with but three per cent 
of the graduates declaring that it had been of least help. 
Table 6 is designed to point out those subjects which graduates found 
helpful in getting jobs. Approximately 75 to 80 per cent of graduates 
from year to year must look to employment a£ter graduation. In an effort 
to learn what subjects offered by the school were inst~ental in helping 
graduates become employed, they were asked to check the particular sub-
ject or subjects which had been most helpful to them. 
Table 6. Subjects Which Helped Graduates to Obtain 
Jobs Arranged By Subject and Frequency. 
_..:S:.::u:::b:..o,l"-=. e~c:..:t~s~W..::h;;;;i~c=h~H=.e=-lpo::.e=-d=------ti=-F--=r...::e'-"q""'u~en.QZ_ ____ _ 
(1) I (2) ____ 
TYPing .. . ..•.................•• 
English .•.. .. .................. 
Bookkeeping . .......•.......... 
Speech .. ..................... . 
Business practice ••.......•••• 
Shorthand . ................... . 
Chemistry ••......•.••....•.••• 
Math . .....•.•..•.•......•..••• 
French • .................. . ...• 
Latin . ........................ . 
I 
32 
26 
24 
16 
9 
7 
4 
2 
2 
1 
The low frequency of subjects which helped graduates to get jobs may 
be explained by the fact tbet all graduates did not respond to the partie-
ula.r question. Graduates in colleges, technical schools and in the armed 
forces were not concerned with the question. A large number of students 
listed reasons not A.sked for, such as "help from relatives", "help from 
friends", "got jobs on their om11 , "school placement". None of these 
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apply to curriculum study. In this connection such a study would be of 
definite advantage to the guidance departrr1ent as a separate investigation. 
Twoof the first three subjects mentioned as having been helpful in 
getting jobs were typing ·and bookkeeping. That typing heads the list 
perhaps reemphasizes the fact that expanded facilities in the typing de-
partment are necessary tG allow more pupils to receive this training. 
Each year a. number of the girls find employment in the telephone 
exchange and many others go to work in the department stores as sales 
persons. This is perhaps responsible for the mention of English and 
sp~ech as important subjects in job procurement. 
It is interesting to note that Latin which ranked third on the list 
of subjects which had been of least help to graduates was instrumental 
iii helping one of the graduates to get a job. A check reveals that this 
graduate now holds a degree from the Rhode Island School of Pharmacy, a 
fa,ct which is perhaps more pertinent to his job procurement than Latin 
which was but one subject in the program leading to the degree. 
Table 7 is similiar to Table 6, in that it lists the subjects which 
helped graduates get job promotions. 
Table 7. Subjects Which Helped Graduates Obtain Promo-
tion Arranged by Subject and Frequency. 
Subject~ Which 
Helped Promotion 
(1 
Typing . .......•.•.....• 
Speech . .............•..• 
Shorthand .•••••••••..••. I : 
(concluded on next page) 
Table 7. (concluded) 
Subjects Which 
Helped Promotion 
( 1) 
Bookkeeping ..•••• ••.••• 
Business practice •••.•• 
Clerical practice •••..• 
French ••..•...•...•••.• 
Cherni stry .•.• •••••••..• 
I 
I 
(2) IFreguenc;r 
3 
1 
1 
1 
1 
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Examination of Table 7 shows fewer responses than for any previous 
table. Most promotions have resulted from proficiency in the business 
subjects . At the time of this study only those graduates of the class 
of 1946, from among the college group would have found employment. 
Inasmuch as it is common practice in fields of labor and employment 
to give much weight to seniority when granting promotions, the graduates 
who did not enter college and those who did not receive training in busi-
ness would not, in most instances, be eligible for promotion. 
The one graduate who found chemistry helpful for his promotion had 
been employed in a chemical plant. 
In reeponse to the question which a.sked graduates to check the sub-
jects or kinds of ~ducation which they had not taken in schoo~ but Which 
they could have used to advantage since leaving school, typing once again 
leads the list. This choice proved the popular one for classical, general 
and scientific. 
Table 8 represents the choice of subjects and kinds of education 
which graduates believed would have been advantageous to them. 
,. 
Table 8. Subjects and Kinds of Education Which Grad-
uates Felt Would Have Been Helpful, Arranged 
By Subj~ct and Frequency. 
Subjects and Kinds 
of Education 
(1) 
Typing . ................. . 
Guidance ................. . 
Current events •••.•..••.• 
Note taking •.••..••.••••• 
Vocabular.y building •.•••• 
Clubs . ..............•..•. 
Psychology •••••.••• ••••• • 
Personality development .• 
Ma.rria.ge • ....•••.....•..• 
I 
I iFreguency ! (2) 
46 
42 
18 
12 
11 
6 
2 
2 
1 
33 
In answering the particular question with which ~'able 8 is concerned, 
17 gr~duates listed better preparation in subjects which they had taken 
in hign school. Since such comments are more directly related to a study 
of the content of various subjects, they were not included in the above 
table . 
The majority of graduates mentioned typing as the subject which 
they had not taken in high school but would have been helpful to them. 
Students in college mentioned the need for submitting numerous reports 
and assignments, and they were quick to point out that whereas type-
written work was not absolutely necessary, it had a decided advantage 
over reports completed in handwriting. 
Many other gradua.tes who did not go to college expressed the wish 
for some knowledge of typing for personal use. As was mentioned 'before, 
ther~ seems to be a definite need for consideration of increasing the 
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facilities of the typing department to the point where both these groups 
can be accomodated. 
The fact tha,t 42 graduates mentioned guidance is interesting, because 
during the years covered in this stu~ guidance did exist on a home room 
basis. Although the home room teachers are capable of doing the job of 
guida~ce, little time i£ made available to them to perform the task with 
any degree of satisfaction. 
A five minute period at the opening of school in the morning is 
taken up with administrative details. A hslf hour period at noon is pri-
marily a study period but it is during this time that r allies and assem-
blies are held and speakers pres~nted on occasion. Home room teachers 
have practically no time for counseling or even getting much information 
from pupils. In actual practice, guidance is administrative and consists 
of t he completion of certain informa tion required on the back of a pupills 
s cholastic record card. 
At the beginning of the school year in September, 1950, the school 
department appointed a director of guidance and testing. It is hoped 
that this initial step will result in a more comprehensive program of 
guidance with the necessary supervision and direction. 
Gradue.tes now in college reques ted a course in note-taking during 
high school, as preparation for their college work. Along these lines 
some consideration might be given toward better articulation, between 
the programs of senior year of high school and the first year of college. 
Perhaps senior class teachers might devote definite periods Which could 
develop greater ability in taking notes ~hrough the use of lectures. 
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Such a procedure would depend on the ability of assigned teachers to give 
proper instruction in the technique of note taking. 
Although only two graduates listed personality development in answer 
to question 5 on the questionnaire form, 11 others used the space in 
question 7 (suggestions) to express the same sentiment. 
Table 9 attempts to point out the activities in which pupils partie-
ipated and the per cent of the respondents who took the courses that 
now feel that such activities had been either of much value, of little 
value, or of no value to them. 
Table 9. Evaluation By Graduates of the Extra Activities In Which They 
Participated Arranged :By Per Cent. 
Extra Curricula -,Per Cent ~f Tl Per Cent Of l Per Cent Of 
J.cti vi ties i Much Value Li:..~!le Yalue II No Va_lue ==-===-w·-----==--1-~=.I2T (3) _ _ : .t<!L__ 
Driver training •••.•••.•••• 
Band or orchestra •••.•....• 
Track ... . . ................• 
Football ••.......•.....•.•• 
Baseball ••...•....•..... .•• 
Student council ......•.• ... 
Yearbook .........•.•....••• 
Basketball .•........•...••• 
Cheerleader •..........•.••• 
Choral practice ••••..•••.•• 
l 100 0 I 
1 91 
1 80 
l 71 
l 
I 
I 
I 
62 
49 
48 
45 
37 
23 
5 
20 
29 
38 
46 
44 
55 
39 
35 
o -
4 
0 
0 
0 
5 
8 
0 
24 
42 
In the evaluation of the extra curricula activities which the school 
offer~ driver training proved of much help to all the graduates ~o had 
elected it. During the years covered in this study and up to the present, 
this course is limited to those seniors whose schedules have periods not 
oc~pied by academic subjects Which will coincide with the driving classes. 
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Inasmuch as the present driving instructor is also a subject teacher 
it is sometimes impossible for all who so desire to elect driver training, 
because of schedule conflict. Good driving habits are becoming more and 
more essential and it would seem that the assignment of a full schedule 
of driving claeses to the present instructor who is qualified in the work, 
would be a good step in trying to meet pupils needs for this particular 
skilL 
Opinion on the value of the student council was about evenly divid-
ed. At present the student council exists as an administrative device 
but there is a. feeling on t.'l1e part of ao.ministration in the high school 
that the council ought to be given more responsibility. It is encourag-
ing to note that a greater measure of responsibility will be delegated 
to pupils hereafter. There are many values to· be derived thro·11gh wide-
spread pupil participation in a number of school activities. 
On the Whole, boys who engaged in the interscholastic sports of 
football, baseball, basketball and track registered approval of these 
activities. These sports, however, concern but few boys in each year 
and the opportunity for the development of the attitudes of fair play, 
good sportsmanship, e,bility to lose gra.cefully. team play is lost to the 
majority of students Who cannot participate in interscholastic athletics. 
·upon the completion of the new gymnasium which is in the process of 
completion. an all round program of physical training and intramural 
games mi@lt well be inaugurated. In line with the needs of youth for 
worthy use of leisure time, and for the development of good health habits. 
this program migb. t include both the knowledge of what good health habits 
and the idea of practicing them. 
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The relatively low standing of choral practice might be attributed 
to the fact that it was a recent addition to the electives in the pro-
gram of studies and was still in the stage of development a.t the time of 
this study. 
Table 10 is designed to show the present status of graduates. The 
term full time pertains to those employed foi'ty hours or more a week, and 
part time to those employed less than forty hours a week. Part time sum-
mer jobs which were listed by graduates going to school full time are not 
included in the table. 
Table 10. Present Status of Graduates Arranged By Number and 
Per Cent. 
I I 
'!Number of I Per Cent of 
Present Status --------~G~r~a~d~n=a~tea I.:= Graduates 
-~(l::.t.)__ ____ i <~ - (3) __ _ 
I 201 I Employed full time ••••.•.••• 
At School full time ••..•.•.. 
In the armed forces ••.....•• 
Doing housework in own home. 
Employed part time ••.••••.•• 
Not reporting •••.•..•.•••.•• 
Total . ........... . 
I 84 I 
l :: I 
1 11 1 
I 9 . 
1-- 395 I 
51 
21 
11.6 
11.1 
2 .8 
2 .2 
99.7 
Table 10 indicates that the largest group of graduates is employed. 
Inasmuch as the majority of this group goes to work upon graduation from 
high school, more consideration ought to be given the needs of these 
particular gradua.tes. As was mentioned before, many of the students in 
this group receive the same instruction in the various subjects as those 
preparing for college. 
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It is of prime importance that the offerings for the students who 
are not preparing for college or for the business world be revised in 
light of their needs. Such a program ought to include more vocational 
training, e. work experience program, distributive education, and a dif-
ferentiation of subject matter content in the sciences and mathematics. 
That there seems to be a discrepancy in the number or those d.oing 
housework in their own homes and the number of married girls listed in 
Table 2 can be accounted for by the fact that many of the girls llho did 
marry retained their jobs after marriage. 
Table 11 is included to show the geographical location of the schools 
of higher learning to Which graduates tfhoed for further training. 
Table 11. Location of Educational Institutions Which Respond-
ents Attended. Arranged According To the Number of 
Institutions and the Number of Respondents in Attend-
ance. 
I ! Number of Number in 
Location !Institutions Attendance 
________ (~1~)----------------~'---(~2~'------4---~@~-------
1 Rhode Island ..... •••••.•••••• 
New England 
(Exclusive of Rhode Island) 
Outside New England •... . ....• 
U. S. Armed Forces Institute. 
Total ••.......•...• 
14 
9 
6 
1 
30 
64 
13 
5 
2 
84 
Examination of the above table shows that most graduates turn to in-
stitutions in New Englend and especially Rhode Island for advanced training. 
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These geographical limits are such that it is relatively easy t o 
orient students in the choice of schools. The ~idance department can 
with facility arre~ge for any number of speakers and plan visitations 
to schools in Rhode Island and New England. This would serve the purpose 
of giving prospective college students as much information as possible in 
their attempt to choose a college best suited to t hem. 
The following table is included to supplement Table 11. It is ad-
vantageous to school administrators to be aware of the schools in which 
graduates are most interested and to know what institutions are accept-
ing their graduates. 
Table 12. Institutions Attended By Graduates Arranged By Types 
and Number in .Attendance. 
Types of Number of Number in 
Institutions Institutions Attendance 
( 1) {2) (3Y 
Colleges and Universities • • • 13 58 
Business and Secretarial •••. I 4 8 
Technical •....•. . ......••..• 6 9 
Nursing . ......... , ..... . .... 6 8 
u. s. Armed Forces Institute 1 1 
Total ••......... • • 30 84 
Most of the graduates who carry on a program of higher .education at-
tend college or universities. Since Table 11 indicates that most of these 
schools of higher learning are located in New England, school administra-
tors ought to try to insure the greatest possible articula.tion between 
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the program of Woonsocket High School and the various colleges Which ac-
cept its graduates. 
The location of the firms which afford employment to Woonsocket High 
School graduates is set dow.n in T~ble 13. 
Table 13. Location of Firms Which Employed Graduates Arranged 
By Number of Firms ~nd Number of Graduates Employed. 
Number of Number of 
Location Firms Graduates EmDlo;,y:ed 
(l) (2) ( 3) 
Woonsocket and vicinity .... 102 162 
.Rhode Island I (Exclusive of Woonsocket) 24 31 
New England 
(Exclusive of R. I.) .• • •• ll 11 
Outside New England ••••••.• 6 8 
Total •.. ........• 143 212 
-
It can be seen from Table 13 that most of the opportunities for em-
ployment for graduates are found in Woonsocket and vicinity. Such in-
formation ought to prove valuable in considering the extension of the 
school placement bureau and in conferring with employers in an effort at 
better preparation of students for these opportunities. 
A la.rge number of graduates took the opportunity to list suggestions 
which they felt would be helpful to the high school. Many of these sug-
gestions were similiar in content, differing only in phraseology. Some 
of these are as follows. 
II Current events should be incorporated into the history classes . 11 
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"College preparatory students ought to have an opportunity to 
take typing." 
"More emphasis could be given to the study' and development of 
vocabulary and reading comprehension." 
".A. guidance program is necessary for everybody." 
"Students going to college ought to be given practice in note-
taking." 
"The school should do more for personal! ty development." 
"We need more leborator,y work in the sciences." 
"The school should set up clubs centered around hobbies. Very 
often a hobby becomes a vocation." 
"Girls, wnether they get married or not, are going to have to 
know a lot about keeping a house. There ought to be many more cours-
es in domestic science than the present cooking and sewing." 
"Most high schools as large as Woonsocket Hi~ have better li-
br~ry fa.cilities. A full time librarian who would conduct cl sses 
in library teChnique would be a big help to students who go to 
college." 
These suggestions might well be given due consideration by any future 
committee which is organized to work on revision of the curricula and pro-
gram of studies. 
CHAPTER IV 
INQ.UIRY TO EMPLOYERS 
In inquiring of employers of the graduates ~th whom this study is 
concerned, both the questionnaire and interview techni~es were used. 
With suggestions from a faculty member of the business department a 
first draft of questions was drawn up. These questions were designed to 
gather the~ information deemed necessary for this study. From the begin-
ning it was realized tha.t employers place much weight on personality 
traits when they hire new employees. Yet, inasmuch as this study was 
prime,ri ly concerned with the program of studies and curricula .• it was 
decided to try if possible to ~et from employers their opinions on the 
adequacy of preparation in subjects included in the program of studies. 
The makeup of the first questionnaire took the form of a list of 
subjects with space allowed beside each item for employers to check the 
degree of preparation ln colums headed 11 adequ.ate preparation", 11 fair 
preparation", and "poor preparation". 
In addition. there was space provided for employers to write in 
suggestions which they felt mignt help the high school in its effort to 
give more and better preparation to its students. 
This form was submitted to three employers as a tryout and at the 
same time inter~iews were held with two other employers. 
Results of these preliminary questionnaires and the experience met 
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with in the interviews showed that employers without exception were laying 
stress on personal traits and attitudes. Ver,r few comments were voiced 
for the paxticular subjects listed in the program of studies. 
Their views can be summarized in the words of one of the employers 
interviewed. He said in part, "The training 1\'h.ich your graduates get in 
fundamentals and skills seems for the most part adequate. In hiring em-
ployees, however, we look for other things such as grooming, a pleasing 
voice, use of good English, ability to get along with people, and atti-
tudes toward the job. " 
In view of this information the questionnaire was revised and simpli-
fied to ask employers two general questions. These were: (1) in light 
of their experiences with graduates, to list the subjects or personality 
traits which they felt the school might develop more, and (2) to offer 
any suggestions which the school might find helpful in trying to give its 
students more or better preparation for future employment. 
These forms were then submitted to three other employers and two more 
interviews held. Since these forms seemed more acceptable they were sent 
to managers or personnel directors of the firms listed by graduates as 
places of employment. 
Of 143 employers, to whom questionnaires were sent, replies were re-
ceived from 61 which represents a return of 42 per cent. This relatively 
low per cent might be attributed to two factors. In the first place, the 
Director of Public Relations for th~ Woonsocket School system had polled 
employers in the fall of 1950, for an opinion as what they thoaght of the 
graduates they hired. This poll was favorable to the high school and 
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received much publicity in the local newspapers. It may be that many e~ 
ployers considered the present stu~ needless repetition. 
A second factor which may have had a bearing in this case is that a 
number of small businesses use the services of the local branch of the 
Rhode Island State Employment Bureau when seeking help, and felt that this 
study did not concern them. 
However, inasmuch as the leading firms which employ a large number 
of graduates each year responded to the questionnaires it was believed 
tha t the results were worthy of inclusion in this study. 
Table 14 is designed to show the areas listed by employers as those 
whi ch could be improved. 
Table 14. .Areas Recommended by Employers Which Can :Se Improved, Arrang-
ed In Order of Frequency. 
.Areas Recommended j 
I Number For Improvement 
----------~'~1~)------------------~1 (2 L__ l 
Ability to meet people •• . •..••. . .•. . •• . • 
Ability to get along with others .••••••• 
Use of good spoken English ••.••••.•..••• 
Dependability •••...... . •....... . ....•.•• 
Interest in work •.•...• . •.• • .... . .••..•• 
Willingness to follow instructions .••••• 
Ability to compose business paragraphs •• 
Enun.ciation . ...... . ............. . ...... . 
Spelling ... . ...... . .......... . .... . . ... . 
Greater speed in typing •. . .. . . ... ••.•••• 
..A.ri thmetic (fractions) •••.•...•••.....•. 
(concluded on next page) 
I 
I 
19 
12 
9 
7 
6 
5 
4 
3 
3 
2 
2 
Table 14. (concluded) 
Areas Recommended 
For Improvement 
( 1) 
Conversational French •.•.••••••.•••••••• 
Transcription .......••••.....•..•.•.•••• 
Good manners • ............................ 
Neat appearance •..•..•.•••••..•.•.••.••• 
Respect for authority •••.••••.•••••••••• 
I I Number 
I ( 2) 
2 
2 
1 
1 
1 
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Twelve employers did not report on any particular item in answer to 
the question. Their responses were limited to suggestions. 
Four of the first five places are occupied by personality traits and 
qua.li ties not directly connected with school instruction. The "ability 
to meet people" and "ability to get along with others" received the ma.jor 
emphasis. These suggestions by employers surely pertain to the need of 
youth which re~ires the development of a respect for other persons and 
also to learn to live and work in cooperation with others. 
Programs planned by guidance department to allow pupils an opportu-
ni ty to hea.r from employers themselves, the importance of these personal 
characteristics together with opportunities for students to observe on-
the-job performanc~ could do much to foster desirable attitudes. 
The suggestions offered by employers will be given to the adminis-
tration for the information of the staff. Ever,r member of the staff has 
a responsibility for helping the development of these personality traits. 
Both the English and speech departments might cooperate in resolvin~ 
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the criticism of the use of good oral English. Speeches and talks cen-
tered around pupil interests, hobbies, or work could do much to build up 
confidence in pupils so that any spoken English which consisted of more 
than a phrase or two would not fill them w1 th dread. 
The other criticisms which concern subject matter and instruction 
will be turned over to the particular departments for informa~ion. 
Following a.re some of the more pertinent suggestions offered by em-
players a~ a help to the high school in its effort to make improvements 
necessar.y for more or better preparation of its students: 
"In the last couple of yea.rs we have hired a number of boys 
recommended to us by the placement department of Woonsocket High 
School. It is a big help to us to be able to call some one person, 
to describe the type of worker we want, and have the bill filled 
efficiently. The only suggestion I might have would be to expand 
the facilities of the placement department. This would be of great 
help to most business firms in the city." 
"Nearly all your graduates whom we have employed have performed 
their work in a satisfactory manner." 
11 It would be of great help to us if we knew something about 
pupils' aptitudes as well as their scholastic record when we are 
looking for help. II 
11 In hiring employees we want students whose school records were 
good. We also are on the watch for those who are neat, courteous, 
cheerful, willing to learn, and who have reasonable skills. 11 
"Although I have no fault to find with the skills taught in 
high school, I would like to mention the importance of stressing 
accuracy and neatness in letters and reports ........••. . •..• 11 
"· .••.•.••. . • offer a suggestion that your pupils be given more 
practice in filling ryut applicati ons for work. Since this is usual-
ly the first contact made with those looking for employment, it 
creates a. very favorable impression to find applications completed 
neatly and in good English. 11 
11 As personnel manager who makes a business of hiring students 
ought to be made to realize the importance of regularity and punc-
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tuality. Good habits developed during the years at school will car-
ry over in to employment. 11 
It can be noted that the suggestions made by employers are much t he 
same as items listed for improvement in Table 14. As was mentioned before, 
it iB difficult to measure such personality characteristics in the manner 
as definite subject ma,tter. In addition to school other factors such as 
home environment, companions in school and out influence the development 
of desirable attitudes. 
Yet it seems probable that the high school might aid in the devel-
opment of these habits and attitudes by affording pupils opportunities 
to react to situations similiar to those they will encounter in the busi -
ness world. As an initial step the administra tion might make an inventory 
of all school experiences which could be utilized for the development of 
these traits. 
To ment i on only a few, members of the senior class might be allowed 
to introduce the speakers who appear at school. Practice interviews could 
b e held for the upper grades. The bus iness department itself can make it 
a point af the irr~ortance of dress and appearance. It remains a function 
of guidance to make pupils aware of their strengths and weaknesses, skills, 
i nterests, and ambition, so that they can talk intelligently about them-
s e 1 ves to prospect! ve employers. 
CHAPTER V 
CONCLUSIONS AND RECO~~ENDATIONS 
As stated in Chapter I, this study was undertaken to try to determine 
to what extent the present program of studies in Woonsocket High School 
meets the needs of graduates in their experiences after leave school. 
As the first step in the effort at analysis of the problem, the writer 
did extensive reading in the areas of youth needs, best curricula practices, 
programs of studies, and other similiar follow-up studies in order to es-
tablish a sound background for the study. 
In a.ddi tion, inqui:r'ies were made of the graduates of Woonsocket High 
School during the years 1946, 1947, and 1948. The firms and organizations 
which emplo;y'ed these graduates were also sought out in an attempt to get 
more information as to the adequacy of the program. These inquiries, both 
to graduates and employers, included both the questionnaire and interview 
techniqtles. 
Chapter V will attempt to set down some of the conclusions arrived 
at in the interpretation of the data received. Recommendations will also 
be offered in the light of these data. 
Search of the literature Which treats of programs of study are in 
general agreement about the major practices and ideas which should be fol-
lowed in establishing a program which will best satisfy the needs of 
secondary school youth. Some of these are: 
-48-
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1. Secondary schools have the responsibility of providing for 
common and individual needs of youth through a program of constants-
wi th-varia.bles. The common needs are taken care of through the con-
stants and the individual needs through the variables or electives. 
2. Programs of study have the additional task of developing 
desirable habits, understandings, attitudes and ideals for future 
living in a democracy. 
3. Programs of study should be adapted to changing needs. 
content of the program, pupil participation, needs of the communit~ 
and findings of other educational institutions ought to be examined 
by the staff with the object of improving the program. 
4. Development of a sound program of studies is contingent on 
present and probable future needs of pupils. 
5. An understanding of the opportunities which this democracy 
affords every boy and girl and of the value of the free secondary 
public school ought to be developed in all pupils. 
6. Good programs of study will give to every pupil an opportu-
nity to investigate his or her interests, capacities, and aptitudes. 
7. The importance of gu.idance cannot be stressed enough, and 
everyone concerned should be aware that teaching is guidance. 
8. Pupils must become more greatly concerned with civic, social, 
and economic problems and their influence on society. 
9. Pupils ought to be acquiring skills, habits, and attitudes 
while using the fundamental tools of learning. 
10. Knowledges, interests, abilities ought to be developed in 
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each individual in order that he make the best possible contribution 
to society. 
11. Information must be provided pupils whereby they will know 
the occupational opportunities of the community. 
12. Programs should be set up to meet the needs of all pupils, 
and not only those college bound. 
The above principles by no means exhaust the literature in these 
areas. They were included bec~se they received repeated mention by a 
number of authorities. 
With respect to the data returned on the questionnaires sent to grad-
uates and from interviews, these conclusions seem warranted: 
Conclusions.--
1. The home economic courses at present seems inadequate. 1~ 
girls who so desire have no opportunity to elect a course. Instruc-
tion is limited mainly to that of sewing and cooking because of 
limited facilities. The single periods are not long enough to carry 
on a lesson with any degree of efficiency. 
2. The majority of graduates look back on their school days as 
having been a plea.sant experience. Since there is, however, an in-
crease in the number of graduates for each year who liked school 
only "some", it may be that secondary school pupils are becoming 
increasingly aware of their own needs. 
3. A two year foreign language requirement for all students 
seems unwarranted. These ought to be elective under guidance and 
not required. A third year of a foreign language might be offered 
as elective for college preparatory students. 
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4. The course of American history and civics might well be ex-
amined with a view toward better articulation with similiar work in 
the grades below. Current history or problems in American democracy 
might well be offered in the program. 
5. Courses in the sciences (biology, physics, and chemistry) 
lay too much stress on college preparation even though they are re-
quired of all students not going to college. 
6. Typing is not offered to enough students. This cours e led 
all requests by graduates who had not taken it in school. Better 
distribution of classes might allow more pupils not in the business 
course to elect typing. 
7. There is no physical education program for boys. In com-
menting on this particular item, at present there are no facilities 
at all for such a program, but a new gymnasium designed to take care 
of this phase of the educational program is under construction. 
a. From the replies of students trained in business it can be 
concluded that the training is adequate from the standpoint of sub-
ject matter. 
9. Business seniors should be allowed more time for partie!-
pat ion in school activities. 
10. There seems to be a need for better arti~~ation between 
the senior year of high school and the first year of college for 
college preparatory students. 
11. Practically all phases of adequs.te guidance are lacking. 
12. Enough time is not provided for teachers to do counseling. 
Bostor ~~ ~ 1\Y 
~,,.. t" ""l~ ., -. ,.a 1 tt" ~ n 
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13. Trained counselors, at least on a part time basis, should 
be a.ppointed. 
14. Members of the student council do not have any degree of 
responsibility 
15. The present schedule of interscholastic athletics seems 
adequate. 
16. Inasmuch a.s Driver Training received 100 per cent approval 
it might be well to add classes so that all pupils Who so desire can 
elect this course. 
17. In view of the number of college students who suggested bet-
ter techniques in the use of the library a full time librarian would 
be most helpful. 
The returns from employers were a bit disappointing. However, so 
much stress was placed on personality traits as a requirement for employ-
ment, that the school might well make an effort to develop; these as much 
as possible. 
On the whole, employers seemed to feel that the training the graduates 
had received in the skills and knowledges for the job were adequate. 
On the basis of the conclusions arrived at through an analysis of the 
data returned, the following recommendations are offered: 
Recommendations.--
1. Extension of the present home economics course to include 
home management, home decoration, and perhaps home nursing. Use of 
double periods to allow for ample time for instruction. A room is 
available on the same floor as the present department which might be 
utilized by the department. 
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2. Dropping of the two year compu1sor.y requirement for the 
study of a foreign le-ngu.age. All foreign la.ngu.age to be offered 
on an elective basis with a third year offered college preparator.y 
students. 
3. Greater articulation between the grades in the teaching of 
American histor,y and civics. 
4. Establishment of courses in current histor.y and problems of 
American democracy. 
5. The sciences (biology, chemistr.y, and physics) ought to be 
dropped as a requirement from the general, and substitution of pra.c-
tical or general sciences. 
6. Advanced classes in typing are usually small in number but 
a.re held in the large typing room. Consequently all typewriters are 
not used to ca.peci ty. Re-arrangement of classes to allow beginning 
classes the use of the large room would afford an opportunity for 
more pupils to elect typing. 
7. Consideration of the possibility of having typing classes 
for personal use after regular school hwrs. This would result in 
greater utilization of the typewriters with no capital outlay. 
8. A comprehensive program of physical education for all stu-
dents upon completion of the new gymnasium. This program would in-
clude intramural activities, and some attention given to those 
recreations which would carry over into post-school years. 
9. More time to ·be allowed business seniors for participation 
in extra-curricula activities of the school. 
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10. A study might be made to determine a program for college 
preparatory students in their senior yee.r of high school so that 
they may adjust themselves more quickly to college life. The sud-
denness of being "put on their own" in college is a handicap which 
is overcome with difficulty. 
11. The establishment of an activities period during each school 
day seems in order. With the present student body much smaller than 
ten years ago and with no fewer faculty members such a period could 
probably be arranged with careful planning. 
12. If teachers are to do an adequate job in guidance more time 
must 'be made available for counseling and referral. 
13. As a help to home room teachers in their work of guidance, 
cumula.ti ve records ought to be set up and made available to these 
teachers. 
14. Greater responsibility can be given to members of the stu-
dent council. The a.dministration should stand by to guide and help, 
and not merely pa,ss along some particular rule to be carried out. 
15. Some practice in taking notes could be introduced in senior 
classes in order to give college students an opportunity to develop 
this ability in anticipation for college work. 
16. Driver Training classes should be increased. This could be 
done with facility by assigning the present instructor on a full 
time basis rather than the part time set up which exists at present. 
Su,gges ti ons for further s tu.d.y. --
1. A similiar follow-up study of pupils who left school before 
graduation ought to be undertaken. 
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2. A study by the guidance department of graduates and pupils 
who left school before graduation for the purpose of getting data 
pertinent to guidance functions might well be made. 
3. A community survey to familiarize the school authorities and 
students, with the occupational and vocational opportunities. would 
be an important study. 
4. The appointment of a. city wide curriculum study with the 
object of determining and meeting needs at all levels is of prime 
importance. 
APPENDIX 
Survey Report Form 
Woonsocket High School 
Park Place 
Woonsocket, R. I. 
Dear Graduate, 
We feel certain that you are still interested in the activities 
of Woonsocket High School and we are writing you, therefore, to ask 
you for help in a study of our program of studies. 
At present we are conducting a survey a£ students who were grad-
uated in the years 1946. 1947. and 1948 to determine how well this 
program meets the needs of pupils after they have left high school. 
This inquiry gives you an opportunity to comment on that program as 
you remember it. 
Most of the information asked for in the questionnaire can be 
answered by check marks and will take but little of your time. 
We need the benefit of your experience since you have left us, 
and we are asking you to assist us, please, by filling in the enclosed 
questionnaire and returning it to the messenger who will call back for 
it at your convenience. 
Individual names will not be publicized, Your name will be used 
only to check our list when questionnaires are returned, so please 
feel free to answer the questions frankly. 
Thank you for your help. 
Approved: (Leon M. Ferrin) 
Superintendent of Schools 
1Chas. A. Donlon) 
Sincerely yours, 
Edward J. Condon 
Principal, Woonsocket High School 
.. 
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A FOLLOW-UP STUDY OF 
WOONSOCKET HIGH SCHOOL GRADUATES. 
Note. If you need more space than that provided for answering any 
particular question, please write the information on the reverse 
side of the paper. 
Personal data. 
1. NaJlle at time of graduation. 
Last First Middle 
2. Married girls. 
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Present name ________ ·----------------------------------------------
3. Present address. ________________ ~---------------------------------
St reet and number city and state 
4. Please check the year of your graduation. 
_ __ 1946 __ 1947 
__ 1948 
Educa.tion data. 
1 . Please check the curriculum you followed when in high school. 
__ _ Classical General 
----
_ __ shop 
__ Scientific _ __ Business 
2 . Did you like high school? 
___ very much ___ some ___ disliked it. 
3 . If you disliked high school, will you mention your reason? 
4. Please 
a. the 
b. the 
c. the 
Subjects 
l offered 
fEnd-ish 
Speech 
Latin 
French 
S;Renish 
'- Italien 
check { 
subjects 
subjects 
subjects 
) the following table for: 
you studied in high school. 
you feel have been of most help to you. 
you feel have been of least help to you. 
!subjects 
I 
I tMen 
I 
I 
I 
I 
I 
I 
I 
I 
I Of most 
I hel;R 
I 
I 
l 
! 
I 
I 
l 
I 
I Of least 
I 
I help ,comnents 
! 
I 
' 
I 
I 
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r! .~P~o~l~i~s=h __________ _,~----------r-------·_,----------~-----------------------11. 
1 General Math. 
1 L Ale; .bra I 
.LPlane Geometry j 
~Solid Geometry I 
l 
t
Math. Review I 
Trigonometry ! 
American History I 
[
Medieval and l 
. Modern History I 
r~An~c~i~en~t~H~i~s~t~o~r~y~_,~----------r-------_,~--------~---------------------~ 
~ Biolo~cr I ' j j 
Chemistry 
Physics I 
Physics II 
tBusiness Practice 
Bookkeeping 
t stenog;raphy 
~ Commercial Law 
TyPing 
iCommercial geography 
Other 
j 
I 
I 
I 
I 
I 
i 
l 
I 
I 
i 
i 
' l I I I I 
l i I 
I j 
5. What subjects or kinds of education which yoa did not have in high 
school do you know feel would have helped you in your experiences since 
you left? _ - - ------
-- --- - --
(use the reverse side for additional space) 
6. Please check the following table for: 
a. activities engaged in while in school. 
b . your evaluation of these activities; that is, of how much help 
they have been to you since you have left school. 
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~' Activities j.t..ctivities you IOf' much lof" little IOf' no --l offer~d I engaged in I y..t.,;e,....l...,u..,e..._-+11• __ ·--'V4W- 11value. ______ 1 Choral practice ± ----~~--------------1 ~ ~~~estra I - ----1---·----;.---- - -+ F he y;,;,. book::-::j:: I --j-________ 
1 Ch::;n~e~~:ci 11• i _ _ _ -I- l 
r - -+ .l..--, - - --1 rlrivertrain~  1 1 jl 
! '1oot balJ.. =+' . I ,_Bas~-- r ' 1-J!asketball - 1 • 
f Track or I j I_ I -~ I Cross country 
tg;:::tics +------- 1-----t--~- --~-----· · ~ 
7. If you have attended school since you left high school, please fill 
in t he following table. If you have not, check here: none. 
[ Name !subject or l Dates I Type of ~egree or "1 of school t course I attended attend:~nce di·Qloma 
I I From: Full time I -I 
I i Part time_ I i ITo: I y m~il ~ I - ~Full time-1--
IF rom: I I I Part time_ . 
I 
_j ITo: ~y mail I I 
ull time-- ~ I ! !From: ! I I i ~art time j I I J I ITo: Lmail _ 1 L I (use the reverse side for additional space) 
... 
~ccupation data. 
1. Are you now: (check one) 
___ employed full time (40 hours or more a week.) 
___ employed part time (less than 40 hours a week.) 
___going to school full time. 
___ in the armed forces. 
__ doing housework in own home. 
_ _ other (explain. __ __ 
(use reverse side for additional space) 
2. What high school subjects helped you to get a job? 
(use reverse side for additional space) 
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3. What high school subjects, if any, helped you to get a job promotion? 
(use reverse side for additional space) 
4. Did you receive training for any job by the company hiring you? 
_ __yes __ no. If yes, please describe the training briefly. 
(use reverse side for additional space) 
5. In making application for work were you given any tests? 
If yes, please fill in the following: 
I 
.L 
Name of compagy giving test 
: 
Kind of test 
t I 
~·-------------------------------------r-------------------------------
6. Please list the jobs you have ha.d since leaving school. Include 
service i n the armed forces. In the colUlllll "reasons for leaving" , 
write in whichever of the f ollowing applies. 
a. no work d. dis liked the work g . needed at home 
b. lack of training e. couldn't get along h . other 
for t he job with workers 
c. of fer of a bett er job f. marriage 
If reas on i s "other", please explain. 
{use the reverse side if additional S£ace is needed) 
I I I I I 
Name and addres s 1 Your 1 Dates of I 
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l !Reasons for of emnlo:.ver inosi tion emnlovment lea.'v'in£ 
I 
From; I 
1 . To: 
I 
IF r om: 
.. 
2. To: 
~· From: 
3 . To: 
From: 
14 . To: 
1--
(use the reverse side if additional space is needed) 
7 . The following space is for you to use i f you care to make suggestions 
which will help us to bring our program of studi es more in line with 
the needs of graduates afte r they leave school. 
I 
BIBLIOGRAPHY 
~ 
: 
l 
I 62 
BIBLIOGRAPHY 
1. Aiken, W.M., The Story of the Eight Year Stu~y, Harper and Brothers, 
New York, 1942. 
2. Howard M. Bell, Youth Tell Their Story, American Council on Education, 
Washington, D. C., 1938. 
3. HowarQ M. Bell, Matching Youth and Jobs, American Council on Education, 
Wa~hington, D. C., 1940. 
4. Billett, Roy 0., Fundamentals of Secondary School Teaching, Houghton-
Mifflin Company, Boston, 1940. 
5. Billett, Roy 0., Pre~aring A TyPed Manuscript , Boston University Prese, 
Boston, 1951. 
6. Cooperative Study of Secondary-School Standards, Evaluative Criteria, 
George Banta Publishing Company, Manasha, Wisconsin, 1950. ----
7. Douglass, Harl R., Secondary Education for Youth in Modern America, 
American Council on Education, Washington, D. c .• 1937. 
8. Educational Policies Commission, Policies for Education in American 
Democracy, Part III, National Education Association, Washington, 
D. C., 1938. 
9. Educational Policies Commission, Education .·For All .American .Youth, 
National Education Association, Washington, D. c., 1944 
10. Educational Policies Commission, Policies for Education in American 
_pemocracy, National Education Association of the United States 
and 1'he .American Association of School Administrators, Washington, 
D. C., 1946. 
11. Koos, Leonard. QBestionnaire in Education, The Macmillan Company, New 
York, 1928. 
12. Spears, Harold, The Emerging Curriculum, The American Book Comp~~Y. 
New York, 1940. 
13. United States Bureau of Education, Cardinal Principles of Second~ 
Education, Bulletin, 1918, Number 35, Government Printing Office, 
Washington, D. C. 
